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1. Introduction to Programme and Modules
Level 9 Modules

This Level 9 module can be undertaken as a stand-alone module for the award of
Certificate in Continuing Professional Development or as a module for the Professional
Certificate/Diploma in University Teaching and Learning. As a level 9 module students
are expected to review research and other literature at the forefront of the subjects
of the module. Students will assess the current level of their knowledge and skills in
the area and take responsibility for their continued professional development.
Students’ learning from these modules will facilitate them initiating new teaching and
learning activities.

Active and Participative Learning
The module is structure to encourage high levels of participation in both in-class and
on-line discussions.

Key contacts
Programme Director Graduate Administrator | Module Co-ordinator
terry.barrett@ucd.ie teachingandlearning@ucd.ie | geraldine.m.oneill@ucd.ie
Rm: F317, Newman Rm: F309, Newman Building | Rm: F311, Newman Building
Building 716x2034 716x8575
716x2837

2. Module Description

Module Description

This module focuses on the principles, application and context of assessment in higher
education today. Participants will critically engage with literature relating to
assessment in their own and wider disciplines with a view to improving their
assessment for their current and future practices. They will also experience
assessment approaches ('of', 'for' and 'as' learning) in the on-line and within the class-
room contexts.



Module Learning Outcomes
Having successfully completed this module, you should be able to:

1. Critically reflect, based on peer discussions and the literature, the assessment
approaches in your own and other modules, programmes and/or other
coherent set of learning activities

2. Analyse and synthesise the relationship between the key assessment
principles in the context of higher education, i.e. validity, reliability,
transparency, attribution, etc.

3. Examine theory and research findings about the relationships between
approaches to learning and assessment.

4. Evaluate the application of assessment approaches in your current and future
practices, having experienced a variety of assessments of, for and as learning.

5. Debate the role of different stakeholders in the assessment process, i.e. staff,
students, peers, self and/or group assessment.

4. Teaching and Learning Strategies

The module involves a blended learning approach, which uses a mixture of on-line,
out of class and in-class activities. The workshops encourage dialogue around the
students’ experiences and draws on the required readings for the different
assignments.

Workload: Student Effort hours

Student Description

effort
hours
Seminars 15 Equates to the scheduled sessions (as in timetable)
Online Learning 30 Equates to the dedicated online activities/tasks required, i.e.

on-line discussion

Practical 40 Equates to the implementation/review within one’s practice

Specified Learning Activities 30 Equates to the required activities for set tasks in the module,
i.e. assessment preparation.

Autonomous Student 70 Equates to the expected independent study undertaken

Learning outside of sessions




5. Content
The themes in the module are based on the common principles of
assessment in higher education, for example, Bloxham and Boyd, 2008.

Assessments shall be appropriate and shall measure
what they purport to measure and shall align with the

Vvalidity programme’s and module’s learning outcomes.

Assessment tasks shall generate comparable grades across
Reliability time, across graders and across methods to ensure academic
standards.

Assessments tasks shall be designed to encourage good

Effectiveness quality "deep” approaches to learning in students.

There shall be consistent and comparable approaches to the
Comparability summative assessment requirements of awards of the same
and consistency level across programmes and institutions in terms of student
workload and academic challenge.

All students shall have equal opportunity to effectively
demonstrate their learning and shall have the opportunity to
be assessed by different, appropriate and applicable methods
across a programme/subject major.

Equity and diversity

Assessment tasks shall be practical for both staff and
students in terms of a reasonable workload, the time needed
for completion and grading, and their cost effectiveness.

Practicability and
efficiency

Information, guidance, assessment criteria and rules and
Transparency regulationsA on assessment shall be clear, accurate, consistent
and accessible to all students, staff and examiners.

Assessment tasks shall generate clear and reliable evidence

Attribution that the work has been produced by the student.

2 IBID Bloxham S. and Boyd, P. (2008)

6. Assessment and Feedback Strategies

In this module, participants are required to complete two assignments
and they will experience a variety of feedback approaches, i.e. individual
and group feedback, self-assessment and peer review.

Assignment 1. Online Group Discussion on two topics. This assignment
(with two discussion topics) has an indicative weighting of 60%

The assignment’s description, assessment criteria and
feedback/feedforward approaches will be available in the VLE prior the
module.

Assignment 2: Planning Your Assessment. Deciding on a choice of two
methods to present your plan. This assignment has an indicative
weighting of 40%.

The assignment’s description, assessment criteria and
feedback/feedforward approaches will be available in the VLE prior to the
module.

*indicative weighting as the module is pass/fail grading.



7. Timetable: *As venues may change, please see the Master timetable on the UCD T&L
Professional Development website at: Academic Schedule 2018/19

*2018/2019 Workshop Themes,
linked with principles.
Friday, 10.00-1.00 Assessment principles and purposes
Friday, 10.00-1.00 Transparency & Validity of Assessment & Feedback
Friday, 10.00-1.00 Equity and Diversity
Friday, 10.00-1.00 Efficiency & Effectiveness
Friday, 10.00-1.00 Reliability & Attribution
Peer Review of Assignment
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